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LEARNING OBJECTIVES
• Identify the needs and strengths of forcibly displaced youth
• Describe effective strategies for creating welcoming/affirming
schools
• Discuss ways to incorporate learning about forcibly displaced
youth and related strategies into graduate education programs

“FORCIBLY DISPLACED PERSON”

70.8 Million

TERMINOLOGY

• Immigrants
• Displaced people
• Refugees
• Asylum Seekers
• Internally Displaced Persons
• https://www.unrefugees.org/refugeefacts/what-is-a-refugee/

Why do refugees / asylees
leave their countries?
Persecution due to their
nationality, race,
religion, political opinion
or membership in a
group.

LARGEST RESETTLED REFUGEE GROUPS BY STATE OF INITIAL
RESETTLEMENT, FY 2009-19 (BLIZZARD & BATALOVA, 2019)

NO TWO STORIES ARE ALIKE

Displacement

Migration

Resettlement

Immigrant:
“Chosen”

Immigrant:
Potentially quick

Immigrant:
Potential resources

Forcibly Displaced:
Forced

Forcibly Displaced:
Average of 5 years in refugee
camps

Forcibly Displaced:
Few resources

Uncertain future

Both deal with issues of
acculturation

RECENT RESOURCES
• National Association of School Psychologists. (2019a). Students who are displaced persons, refugees, or
asylum-seekers [Position statement]. Bethesda, MD: Author.
• National Association of School Psychologists. (2019b). Students who are displaced persons, refugees, or
asylum-seekers [Position statement practice recommendations]. Bethesda, MD: Author.
• National Association of School Psychologists. (2019c). Students who are displaced persons, refugees, or
asylum-seekers [Position statement policy brief]. Bethesda, MD: Author.
• https://www.nasponline.org/research-and-policy/policy-priorities/position-statements/students-whoare-displaced-persons-refugees-or-asylum-seekers

POSITION STATEMENT

GRADUATE EDUCATION

SOCIAL JUSTICE AND CULTURAL
HUMILITY
• Social Justice conceptualized as a broad framework that promotes culturally appropriate
practices and advocacy for social and systemic change
• Using a social justice framework, school psychology students can explore policies that affect the
students in their schools, including those who are refugees/immigrants.

• Cultural Humility is an awareness for how their own and others’ cultures shapes experiences and
perspectives, and incorporates the constructs of power, privilege, and oppression.
• Fisher (2019) described cultural humility as a way of being, a life-long practice of reflection.

• Incorporating a focus on and opportunities to work with refugee/immigrant youth may facilitate
deeper understanding of social justice and cultural humility.

INCORPORATING
CONCEPTS
INTO CURRICULUM

FACILITATING ENROLLMENT
• Ensure students are familiar with the legal and ethical aspects of
educating children who do not have appropriate documentation.
• School personnel cannot make citizenship or state ID
requirements for enrolling a child.
• Highlight importance of keeping citizenship status or country of
origin confidential (FERPA laws)

DEVELOPING WELCOMING AND
AFFIRMING SCHOOL CLIMATES
• Have students review sample school policies to identify strong
policies and potentially problematic ones.
• Review discrimination laws and processes for reporting concerns.
• Review rights that protect families – especially as related to language.
• Help students identify the elements of a welcoming environment.

ASSISTING STUDENTS AND FAMILIES
WITH NAVIGATING THE SCHOOL
ENVIRONMENT
• Review best practices for facilitating parent involvement.
• Brainstorm strategies for adapting to newcomer families.
• Invite individuals from community agencies that serve
newcomer families to speak in your classes.

TRANSITIONING TO POSTSECONDARY
SETTINGS
• Introduce students to your state’s mandatory education laws (are they
extended to age 21?).
• Have students explore options at local colleges, or at their own
university. Are there policies that might impact students who are
DACA/Dreamers?

DEVELOPING CULTURAL
RESPONSIVENESS AND EMPATHY
• Incorporate concepts of diversity, culture, and social justice into
multiple areas of the curriculum.
• Have students develop inservices on topics related to newcomer
populations, refugees, the immigration process, or other related
topics for school staff (or for students in teacher education
programs).

PROVIDE CULTURALLY AND
LINGUISTICALLY RESPONSIVE SUPPORTS
• Help students understand language acquisition processes.
• Review best practices for creating safe school environments with a
focus on inclusivity for those who are from diverse backgrounds (e.g.,
country of origin, religion).
• Incorporate culturally responsive research and practices into all
interventions (academic and social-emotional).
• Build knowledge about trauma-informed practices.

COLLABORATION ACROSS DISTRICTS
AND WITH THE COMMUNITY
• Invite speakers from local agencies that serve newcomer populations.
• Arrange field experiences in community agencies and schools where a
number of newcomer students attend school.
• Have students develop a resource list of available community services
that might be helpful to newcomers.

COURSEWORK & RESEARCH
• Legal and Ethical
• Introduction to School Psychology
• Assessment courses
• Dedicated diversity courses
• Practicum and Internship Seminars
• Research labs, theses, or
dissertations

SAMPLE ACTIVITIES
• Facilitate student learning through direct service (cultural adjustment groups)
• Incorporate knowledge about refugee, immigrant, and asylum seekers into exams
(legal and ethical, language acquisition)
• Bring speakers from refugee/immigrant serving organizations as practicum
speakers
• Place students in schools with high numbers of refugee/immigrant youth
• Student-led research (rural educators practices with refugee youth)

Supporting Displaced Immigrants/Refugees:
School Psychology Trainers’ Role in Advocacy: National and
International Contexts
Chryse (Sissy) Hatzichristou,Ph.D
Professor of School Psychology
Director of the Graduate Program in School Psychology &
the Laboratory of School Psychology
Department of Psychology
National and Kapodistrian University of Athens, Greece
President-elect of the International School Psychology Association

e-mail:

http://www.centerschoolpsych.psych.uoa.gr/index.php/en/

Domains of School Psychology Science and
Practice
Theory,
Research,Service
delivery

Education/
Training

Partnerships/
Professional
Interdisciplinary
collaboration

Development of
multicultural/transnational
professional identity

National/
Multicultural/
International &
Global level

Literature Review- Findings
Similar findings - themes are identified across countries

Global challenges
 loss or reduction of income, increase of parents’ unemployment
 economic recession
 war, conflicts & terrorism
 immigration/refugee influx
 Increase of incidents of violence in schools and communities


Increase of children’s mental health and academic problems and limited provision of school psychological services

The composition of school-age youth has become increasingly diverse in terms of culture, race, ethnicity, and
language (ie. 49.8% according to the U.S. Census Bureau of 2018)
 Immigration has been an integral part of many countries’ historical past
 In other countries, arrival of immigrant /refugee families with older children (due to war, terrorism, financial
difficulties, etc) is only a recent development
 Special form of immigration is also the increasing mobility of scholars, scientists and various professionals with
families seeking employment in countries other than their own


(Banks et al, 2016;Hatzichristou, et al., 2018,2019; Lim & Hoot, 2015; Vega et al, 2015)

Global statistics: Refugees per continent
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United Nations, Department of Economic and Social Affairs, Population
Division (2019). International Migrant Stock 2019. Available at:
www.unmigration.org.

Ecological Framework
Brofenbrenner (1979)
(Anagnostopoulos, et al., 2016; European Child & Adolescent Psychiatry, 2017 ;Joshi & Fayyad,
2015; NCTSN, 2019)

Multicultural / Transnational Considerations in School
Psychology Service Delivery and Training
Despite the increased interest in multicultural practice, research, and training, there are still concerns regarding the
development of culturally responsive competencies and the appropriate preparation of SPs
Most school psychology programs include some form of multicultural/bilingual preparation, yet there is an extended
variability in these courses in terms of multicultural training models
Most of SP graduate programs are not consistently nor comprehensively integrating multicultural issues in core school
psychology courses and apply separate or infusion models
There is still lack of multicultural training philosophy in SP programs
•(Gubbi et al, 2017; Malone, 2015; Nastasi, 2017; Newell et al., 2010)

• Transnational : Multicultural training

and competence at an international/global level

 Lack of transnational training mission and philosophy based on trainers’ and students’ perspectives (Hatzichristou,
Jimerson, Zhang,2018, 2019, 2020; Hatzichristou & Lianos, 2019)

 Program trainers feel more positive about multicultural than international training provision (Hatzichristou, Jimerson,
Zhang, 2019,2020)

Number of refugee arrivals in Mediterranean
countries by country of origin (January 2019)

Refugee influx in Mediterranean
countries (Italy, Greece, Spain, Cyprus
and Malta, 2019)

Country of origin
Afghanistan

•

Total arrivals 2019: 125,700

Syrian Arab Rep.

•

Dead and missing in 2019 (estimate): 1,327

Others
Morocco

Number of refugee arrivals in Mediterranean 2019

Algeria
Iraq

74,613

Dem. Rep. of the Congo
Guinea
Côte d'Ivoire

32,513

Tunisia

Population
23.1%
17.3%
10.3%
7.8%
5.2%
4.4%
3.9%
3.9%
3.6%
3.4%

23,861
17,813
10,598
8,060
5,314
4,570
4,050
3,977
3,712
3,552

11,471
3.406

1,800

Out of the 1.26 million people who applied for
asylum in the EU, one-third being minors
(Eurostat, 2017)

www.unchr.gr

Number of refugee arrivals in Greece (2014-2019)
Total arrivals: 1,243.613

 37,000 refugee and migrant children
 4,686 unaccompanied
 approximately 3,442 are still in need of
long-term accommodation

863.610

177.234
74.613
43.318

36.310

Number of refugee children in Greece (2018)

Demographic of Arrivals, including
accompanied,
Unaccompanied and Separated Children
(2018)

50.508

www.unchr.gr
UNHCR, UNICEF and IOM Demographic of Arrivals, 2019

Economic Recession & Refugee Influx
Number of refugee arrivals in Greece (2014-2019)

863.610

177.234
74.613
43. 318
36.310

50.508

www.unchr.gr
Data from Eurostat, Last updated: Jan 17, 2020

Connecting theory, training, research & practice in School Psychology
NKUA
Department of
Psychology

(Hatzichristou, 2011, 2014, 2015. Hatzichristou, et al., 2010, 2014,
2017,2018,2019)

Community
agencies

Schools
Graduate Program in School
Psychology
Education/ preservice & inservice Training

Laboratory of School
Psychology

Prevention/Ev
idence based
Intervention
programs

Collaboration
with
Associations

Educational
material / Tools &
resources /
Publications

Undergraduate program of
Psychology

Consultation/
Supervision

Research

National & International level

Director: Prof.
Sissy Hatzichristou
Scientific Team: Faculty
members, PhD
Candidates in School
Psychology , school
psychologists, graduate
students of School
Psychology

Conceptual framework: Connecting theory, training, research and
practice in School Psychology (Hatzichristou et al, 2017, 2018,2019)

Social
Justice

Strength- based
approach / Positive
psychology

Children’
s Rights

Diversity/
Multicultural/
transnational
SP

School Community
Well-Being

Systemic/socioecol
ogical Theory
System level
Interventions

Trauma informed practices
Schools as
Caring
Communities

Resilience

Effective
Schools

Social and
Emotional
Learning

Crisis
prevention &
intervention

-Assessment
- Prevention
-Evidence-based
interventions
- Consultation
- Advocacy

Α] Education/Training / Consultation /Supervision (selected)
National level

University Programs (NKUA) (separate courses & infusion model in relevant courses)
- Undergraduate Psychology Program (ie. courses: School Psychology, School Psychology: Connecting theory and practice, Cross-Cultural
Psychology)
- Master of School Psychology (ie. courses: Multicultural School Psychology, Prevention and Intervention Programs in School Community, School
Psychology: Current Approaches and Trends, Practicum and Internship-supervision)
 Seminars
3rd School of School Psychology, March 27-28, 2020: Supporting vulnerable groups of students in school communities: Trauma informed practices
Full-day workshop: «Psychosocial support of refugee children», May 6th, 2017
Psychosocial support of refugee adolescents at the Learning Center of Skaramaga Refugee Camp (training, consultation, supervision, evaluation,
intervention)
Teachers’ training/consultation in school districts
International level
International Collaboration for Psychosocial Support for Refugee ChildrenProject
Dr. Steve Brock, California State University, Sacramento
Dr. Melissa Holland, California State University, Sacramento
Dr .Shane Jimerson, University of California, Santa Barbara
Dr. Bonnie Nastasi, Tulane University

Laboratory of School Psychology, NKUA
B) Evidence-based Prevention & Intervention Programs (selected)
http://www.centerschoolpsych.psych.uoa.gr/index.php/en/
Primary Prevention
National
 Psychosocial support of refugee children and families in schools:
Trauma informed practices (2016- )


“Connecting for Caring project” (C4C):Programs for teacher training
and intervention of promotion of positive school climate and
resilience in school communities



Program for promotion of mental health and learning: Social and
emotional learning in school (in Greece and Cyprus)




Program of cross-cultural understanding and support in schools
Crisis preparedness in the school





Awareness building on diversity issues for students and teachers
Education of Roma Students: Psychosocial and academic support
SEL National Curriculum

 Summer Camp in Agios Andreas-SEL program
International
 Summer School : “WeC.A.R.E.” Program - training of teachers from
EU countries


International “WeCARE” Program



The Olympic spirit through children’s voice



International Summer Camp in Malaisina

Secondary Prevention
National
Supporting school communities after the fire :Trauma
informed practices
 Multidimensional prevention program in children’s institutions
 Program of psychosocial support of migrant students
 Psychological support and crisis intervention following natural
disasters – earthquake in Athens area
 Psychosocial support of single-parent families in school
community
International
 Project: Psychosocial support of refugee children and families
in schools (2015- )
 Project: Psychosocial support of refugee adolescents at the
Learning Center of Skaramaga refugee camp

WeC.A.R.E. (2012-2016) «WeC.A.R.E.» (2012-2016)
International e-learning program WeC.A.R.E: Teachers’ training &
intervention for the promotion of positive school climate &
resilience in school community

International Network

13 Countries: Greece, Cyprus, United Kingdom, Belgium, German,
Switzerland, USA, Ireland, Canada, Netherlands, Sweden, Ethiopia,
Australia
287 schools (elementary school, junior high school, special
education & multicultural schools)
439 teachers
6.932 students
Pilot group in English (2013-2014): Greece, USA, Belgium

Διεθνές Δίκτυο Σχολείων

Cabin: Traveling with
other classrooms all
over the world

Lounge

Map of
the trip

•Online teachers’
training
•In-class activities
•Interactive platform
•Online supervision /
Consultation
•Development of
educational material
•Evaluation

University, Schools and Community Agencies Partnership:

Model of school – linked psychological services for refugee/vulnerable groups of students

Faculty members/
School
Psychologists,
Ph.D & Ph.D
Candidates

Graduate
students of SP

Schools with
increased needs
(high number of
refugee students)

Organization/ Planning
Collaboration with agencies
Development of conceptual framework & evidence-based interventions
Development of educational material & assessment tools
Supervision/consultation/advocacy
In service training of teachers/ school administrators/school psychologists – e-learning (Culturally responsive & Trauma informed practices)
Training of parents
Research (needs assessment & evaluation of interventions)

Training of graduate students of school psychology (separate courses & infusion model in relevant courses)
Practicum/internship Supervision and other courses
Academic and mental health support (Culturally responsive & Trauma informed practices)
Consultation (individual & group level) and interdisciplinary collaboration
Implementation and evaluation of evidence-based intervention programs

Practicum/Internship sites
Needs assessment/screening
Academic and mental health support (Culturally responsive & Trauma informed practices)
Implementation of evidence-based intervention programs
Training seminars/consultation/collaboration/advocacy
School network

Program of psychosocial support of vulnerable groups of students
“Building Our Resilient Horizons (Boro)”
Modules for in class
activities
Resilient
classrooms: Goals,
values and
relationships

Our team
Identifying and
expressing
emotions /
Dealing with
stress

Building Our Resilient Horizons :Children are “building
their own city” where they discover the strength of the
team, learn to set goals, deal with difficult feelings, and
create the future together!

Security

Connection
Psychological
Recovery and
Adjustment

Initiative

Empowerment

Social
awareness,
Identity,
Diversity
Setting
future goals

Implementation in class &
mixed method evaluation process

In class activities
Module 1: Our team

Non verbal
communication

OUR CLASSROOM’S
CONTRACT

Module 1: Our team
 Translation from students in
their native language
 Google translation
 Visual examples provided to
students

favorite food,
favorite color,
favorite hobby
and game

Module 2: Identifying ,expressing, dealing with feelings / Copying with stress

Board game with feelings

The shield of
stress

Module 3: Social awareness, Identity, Diversity

Finding similarities and differences
Ice-creams

Positive identity

C] Research/publications (selected)
 Doctoral Dissertations in School Psychology
Fragiadaki, D. (in preparation) Teachers’ perceptions and competence in working with migrant and refugee students exposed to traumatic events (Doctoral
Dissertation). Department of Psychology, NKUA.
Athanasiou, D. (in preparation) Exploring factors affecting psychosocial adjustment of vulnerable groups of students in schools (Doctoral Dissertation).
Department of Psychology, NKUA.
Stasinou, V. (2018). Examination of individual and systemic factors that contribute to students’ psychosocial adjustment in secondary schools during economic
recession in Greece (including migrant students). Department of Psychology, NKUA.
 School Psychology Master Theses
 Publications
•
•
•
•
•
•
•

Hatzichristou, C., Lampropoulou, A., & Lianos, P.G. (2019). Social justice principles as core concepts in school psychology: Training, research and practice at a
transnational level. School Psychology International, 1–20
Hatzichristou, C., Lianos, P.G. & Lampropoulou, A. (2019). Supporting vulnerable groups of students in educational settings: University initiatives and partnerships.
Psychology in Russia - State of the Art. Special issue “Educational psychology from a contemporary perspective”, 12(4), 60–73
Hatzichristou, C., Stasinou, V., Lampropoulou, A., & Lianos, P. (2018). Adolescents’ perceptions of school climate: Exploring its protective role in times of economic
recession, School Psychology International, 39 (6), 606-624.
Hatzichristou, C., Lianos, P.G., & Lampropoulou, A. (2017). Cultural construction of promoting resilience and positive school climate during the economic crisis in Greek
schools. International Journal of School & Educational Psychology, 5(3), 192-206.
Hatzichristou, C., Lampropoulou, A., Georgouleas, G., & Mihou, S. (2017). A multilevel approach to system level consultation: Critical components and transnational
considerations. In C. Hatzichristou & S.Rosenfield (Eds.), The international handbook of consultation in educational settings (pp.70-94). New York, NY: Taylor & Francis.
DeHoff, Hatzichristou, et al. (2017). International collaboration on psychosocial support for refugee children in Greece. NASP Communique, Vol. 45, issue 8.
Hatzichristou, C., & Lianos, P. G. (2016). Social and emotional learning in the Greek educational system: An Ithaca journey. International Journal of Emotional Education
(special issue), 8(2), 105-127

• Hess, Hatzichristou et al (in preparation). Psychological adaptation of refugee children and adolescents. In C. Hatzichristou, & B. Nastasi, (Eds), Handbook of
School Psychology in Global Context.

ISPA

•
Multicultural and International Dimensions of School Psychology Graduate Training: Research project(2017- ): Hatzichristou, Jimerson,& Zhang
NASP – ISPA- TSP Conferences
•
Symposia, Round tables, Paper Presentations

D] Educational material

National
Hatzichristou, C., Yfanti, T., Lianos, P., Stasinou, V., & Athanasiou,
D., (2017). Psychosocial support of refugee children. Athens:
Laboratory of School Psychology , NKUA.

International
Shirin Zarqa- Lederman(2017). “The Story of Amal”. Storybook for
Refugee Children.

Multicultural / Transnational Resources in School Psychology
(Training and Service Delivery)




NASP, APA, ISPA resources & position statements
National Association of School Psychologists. (2019a,b,c). Students who are displaced persons, refugees, or asylum-seekers . Bethesda, MD: Author
European resources



European Child & Adolescent Psychiatry, (2020). Focused Issue: The European and Global Perspective on Training in Child and Adolescent Psychiatry



European Child & Adolescent Psychiatry, (2018). Focused Issue: Mental Health Issues in Refugees



European Child & Adolescent Psychiatry (2017)."ESCAP for mental health of child and adolescent refugees: facing the challenge together, reducing risk, and promoting
healthy development”



European Society of Child and Adolescent Psychiatry: position statement on mental health of child and adolescent refugees (2016)

APA Div. 16
- Globalization of School Psychology WG: Annotated Bibliography
Handbooks
◦ International handbook of consultation in educational settings [C. Hatzichristou, & S. Rosenfield, (Eds), (2017)]
◦ Handbook of school psychology in global context [C. Hatzichristou, & B. Nastasi, (Eds) (in preparation)]
Special Journal Issues

◦ International perspectives on the academic and professional preparation of school and educational psychologists (C. Hatzichristou & T. Oakland (special issue
editors),International Journal of School & Educational Psychology,(2014)
◦ Social-Emotional Learning (SEL) Training, Intervention and Research Worldwide, Hatzichristou, C. & Elias, M. (Special Issue Editors)., International Journal of
Emotional Education, (special issue, Nov.2016)

Multicultural/transnational School Psychology training:
An evolving paradigm
Transnational/global philosophy in School Psychology Training Programs
 Development of multicultural/transnational competence (self-awareness, knowledge, skills)
 Multicultural/ transnational approach in SP courses (separate & infusion models)
 Multicultural /international readings and resources from different countries
 Transnational/Global SP Course on models of provision of SP services in different educational and cultural settings / countries
 Focusing on internship sites/schools with increased needs regarding culturally responsive and trauma informed practices
University-schools partnerships: Universities as change agents and advocates
 Development, implementation & evaluation of evidence-based interventions (supporting all students including vulnerable groups of
students)
 Development of educational material
 In-service training for teachers and school administrators, consultation & collaboration (culturally responsive and trauma informed practices)
 Interdisciplinary collaboration for supporting of vulnerable groups of students and families
Networking and partnerships at a national and international level (Universities, school psychology associations, organizations etc)
 Promotion of collaboration among SP faculty members, graduate students & professionals from different countries (training, research, practice
and educational material)
 Conferences/workshops on trauma informed care and practices
 International School Psychology Summer Schools on supporting refugee children and trauma informed practices

Towards a cosmopolitan perspective and
ideology…as Socrates, the ancient Greek
philosopher used to say -"I am neither

Athenian, nor Greek, but a citizen of the
cosmos"…

How to Support Displaced Immigrants and Refugees:
The Legal and Policy Perspective
Mari Dorn-Lopez
Deputy Program Director
February 17, 2020

Child Advocates
 We are appointed as independent Child Advocate to
the most vulnerable children
In government custody
While separated from families
At one of the most challenging and complicated moments of
their lives

Who are the “most vulnerable” children?
Very young: babies, toddlers, preschoolers
Pregnant and parenting teens
Children with physical disabilities or mental illness
Trafficking victims
Teenagers at risk of turning 18 while in custody

What is an
Independent
Child Advocate?
 Our role is to advocate for
the best interests—the safety
and well-being—of
immigrant children
 We are a national network of
attorneys and social workers
 8 programs around the
country: Chicago, Harlingen,
Houston, Los Angeles, New
York, Phoenix, San Antonio,
and Washington, DC

Best Interest
Recommendations
 We advocate in a system
where no one is required to
listen to us
 We make recommendations,
not decisions, and there is no
legal obligation for officials to
follow our recommendations
 Nevertheless, government
officials consistently ask us to
submit recommendations
because they want to ensure
that their decisions will not put
a child in harm’s way

What is Custody?
Federal Custody – not state child welfare custody
Department of Health
and Human Services
(HHS)

Office of Refugee Resettlement (ORR)

Network of facilities run
by contractors (NGOs,
some private
companies)

These facilities are intended to a safe, temporary placement for children

Our Complicated Immigration System
Legal
Proceedings

Custody
Process
HHS must place
children in the
“least restrictive
setting”
Children are
ideally released
to sponsors or
family

Children’s custody
process and legal
proceedings
happen
simultaneously and
separately

Children are not
provided with an
attorney – they
must find one
The child has the
burden of proving
that they should
remain in the U.S.

Current Policy Challenges

New Parent-Child
Separations

Migration
Protection
Protocols or
“Remain in Mexico”

Asylum Ban

Working with Separated Children

Past 16 Years

Summer 2017

We have mostly
worked with children
who arrived alone at
the border

We began to get
referrals for children
taken away from their
parents at the border

2017 to Present
We have worked on
hundreds of cases
where children were
separated from their
parents

Ways Immigration Advocates Partner with
Psychologists

BID Panels
Case Consultations
Expert Testimony
Evaluations
Post-release support

Engaging
School
Psychologists

Understanding the children and
their trauma within the context
of a complex immigration
system.

Training and resources for
people who work with these
children and young adults

Write letters

Use your voice!

Encourage children to use
their voice and create
awareness

Resources

 The Young Center, Briefing paper on Young Center’s Child Advocate Program.
 UNHCR Safe & Sound, http://www.refworld.org/pdfid/5423da264.pdf (2014).
 United Nations Committee on the Rights of the Child, General Comment No. 14 on the
right of the child to have his or her best interests taken as a primary consideration (art. 3,
para. 1), http://www2.ohchr.org/English/bodies/crc/docs/GC/CRC_C_GC_14_ENG.pdf
(2013)
 United Nations High Commissioner for Refugees (UNHCR), Children on the Run:
Unaccompanied Children Leaving Central America and Mexico and the Need for
International Protection (2016).
 Center for Gender & Refugee Studies and Kids in Need of Defense, A Treacherous
Journey: Child Migrants Navigating the U.S. Immigration System (2014).
 Aryah Somers, Children in Immigration Proceedings: Concepts of Capacity and Mental
Competency (2014).

Thank you!

Mari Dorn-Lopez
Mdornlopez@theyoungcenter.org

twitter.com/theyoungcenter
facebook.com/theyoungcenter

(202) 803-1632
instagram.com/theyoungcenter

QUESTIONS OR EXPERIENCES TO SHARE?

